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GENERAL INFORMATION ABOUT 504
Definition

Section 504 of the Rehabilitation Act of 1973 (“Section 504”) is a Federal civil rights law
that is designed to eliminate disability discrimination in programs and activities that receive
Federal funds. Since all public school districts receive Federal funds, all public school districts
must comply with Section 504. Under Section 504, denying a disabled student a free
appropriate   public   education   (“FAPE”)   constitutes disability discrimination.

American with Disabilities Amendments Act (ADAAA) signed in 2008 provided further emphasis
on the broad coverage of individuals.
As defined by Section 504 and ADAAA, the basic definition of disability includes three prongs:

1. A Physical or mental impairment that substantially limits one or more life activities.
2. A record of such as an impairment; or
3. Being regarded as having such an impairment

It is important to remember that the presence of one of these conditions in itself does not qualify an

individual for 504 protections. The impairment must also cause a substantial limitation of a major life

activity. The second and third prongs of the definition do not provide accommodations to the

individual’s.  These prongs simply afford the individual with protection from discrimination.

Please keep in mind that Section 504 is not a program. It is not about modifying the curriculum or

lowering expectation.  It is an anti-discrimination law.

RELATED AIDS AND SERVICES

Related aids and services means any service that a disabled student needs to participate in
and/or benefit from the District’s education program (e.g., if, without a specific related aid and/or
service, a disabled student is unable to participate in or benefit from the District’s education
program, the aid and/or service in question is a necessary related aid or service for the
student). Related aids and/or services include but are not limited to:
School health services, Counseling Services, Environmental, Instructional, and/or behavioral
accommodations, Transportation Services, provision of a modified schedule, grading system,
and/or curriculum.
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Section 504 versus Special Education
Students with disabilities pursuant to Section 504 include students who are eligible for Special
Education. The difference is that students who are eligible for Special Education are in need of
specially designed instruction as a result of a disability that is impacting their ability to access
education. No student should be on both a Section 504 Plan and in Special Education
with an IEP at the same time. Under Section 504, FAPE does not include specially designed
instruction. Students who are suspected of being in need of specially designed instruction
should be referred for a Special Education eligibility evaluation. Section 504 does apply to
preschool students with disabilities enrolled in a District or Federally funded preschool. The
individuals with Disabilities Education Act (“IDEA”) requires that preschool students with
disabilities be provided FAPE.
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AISD Section 504 Roles and Responsibilities

Role of Building 504 Coordinator – Coordinates 504 services in the school program

● Provides accurate data to Estar, SST team, to update student information and periodically checks

with teachers to report for accuracy

● Participates in district-wide training on Section 504 implementation

● May acts as 504 Case Manager for individual

● Acts as contact person in school when questions arise about 504 issues

● Participates and meets with other Student Success Team Members

● Ensures that current Section 504 forms are used and follow current procedures

● Coordinates transition of 504 students transferring into and out of the school contact student

service office

● Schedule meetings and sends notices, including periodic reviews as indicated on plan.

● Gathers necessary information for meetings

● Writes up 504 documents

● Provides copies of documents to patents and puts in student’s cumulative file.

● Provides information to all teachers that need to know about 504 plan contents, including when

the student’s schedule or classes change.

● Verifies implementation of 504 plan and is available to problem-solve when issues or concerns

arise.

● Schedules periodic review at least annually (unless a different timeline is in the plan) or sooner if

needed, and before any significant change in placement.

● Primary contact for student and family concerns

Role of Student Services and District 504 Coordinator – Coordinates 504 implementation in the district

● Ensures that 504 forms and procedures comply with 504 requirements.

● Collaborates with legal counsel on providing training for building 504 coordinators, case

managers, and others annually and as needed.

● Provides technical assistance and problem-solving on an as needed basis

● Acts as liaison with campus coordinator to ensure 504 student data is accurate

● Addresses systematic issues related to Section 504 compliance

● Provides accurate, accessible information about 504 to staff and parents

● Participates in decision-making when district resources are under construction.
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WHO QUALIFIES FOR 504?

Eligibility

Any school-aged student who has a mental or physical impairment that substantially limits one or more

major life activity qualifies under section 504

Impairment – Defined

“Physical or mental impairment” means any physiological or psychological disorder or condition. The

definition of physical or mental impairment under Section 504 is broad, includes students with

life-threatening health conditions (conditions that will put a student in danger of death during the school

day if a medication or treatment order and/or a nursing plan are not in place), and is not limited to any

specific diseases or categories of medical conditions. Addiction to drugs or alcohol may be a physical or

mental impairment that may result in a student being eligible for   Section

504. A temporary impairment (with an actual or expected duration of 6 months or less) is a disability

under Section 504 if it is severe enough that it substantially limits a major life activity.

Substantially Limits - Defined

A physical or mental impairment substantially limits a major life activity for a student if the
impairment substantially limits the student’s ability to perform a major life activity as compared
to the student’s non-disabled age/grade peers. There is no single formula or scale that
measures substantial limitation. An impairment need not prevent or significantly or severely
restrict, an activity to student in performing a major life be considered substantially limiting.

Major Life Activities - Defined

Major Life Activities also include bodily functioning such as:

The ability to participate in and benefit from school is a major life activity for a school age student.

The above list of major life activities is not exhaustive.
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STUDENTS WITH A “RECORD” OF DISABILITY

504 Law does reference those who have a “record” of a disability. This refers to those who do not

currently meet the definition of a “person with a disability” but did in the past. A common situation for a

school to encounter is a student who has been dismissed from Special Education. The student has a

“record” of a disability. Schools are not required to develop an accommodation plan for these students

but must ensure no discrimination occurs due to the record.

STUDENTS “REGARDED AS” HAVING A DISABILITY

A student who is “regarded as” having a disability is one who”
A. Has a physical or mental impairment that does not substantially limit major life activities but

that is treated by a recipient as constituting such a limitation, whether or not the impairment

limits or it is perceived to limit a major life activity

B. Being regarded as having an impairment shall not apply to impairments that are transitory and

minor. A transitory impairment is an impairment is an impairment with an actual or expected

duration of 6 months or less.

Schools are not required to develop an accommodation plan for these students, but must
ensure no discrimination occurs due to erroneous perception.

SECTION 504: A-Z TOPICAL GUIDE

Accommodation Plan

The purpose of a Section 504 Student Accommodation Plan is to “level the playing field” for the
student.

Students with disabilities under Section 504 who typically would need a 504 Student
Accommodation Plan include, for example:

A. Students who have documented, frequent, repeated seizures or asthma attacks (even
with medication) that prevent them from accessing the curriculum sufficiently to keep up
with the class.

B. Students who have to leave class frequently to receive treatment, and who develop
academic deficits or are unable to complete work.

C. Students whose medication makes it very difficult for them to remain alert or
concentrate.
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D. Students with a disability under Section 504 who need an individual health
management plan to be safe at school, on field trips, etc.

E. Students whose health needs are so severe that, if they do not receive appropriate 504
accommodations, they will die or be seriously impaired by lack of treatment. This
includes students with severe food allergies or diabetes.

F. Students who need physical accommodations, extra time, or assistive devices to access
the curriculum or educational environment.

G. Students who need a service to attend or participate safely, such as an escort in
crowded environments, or special warm up exercises before participating in physical
education.

H. Students who are unable to attend school regularly due to the effects of the disability.

I. Students who have a learning disorder and need accommodations to access their
education but don’t need specially designed instruction so are not eligible for special
education services under the IDEA

Students who typically would not need a 504 Student Accommodation Plan include, for

Example:
A. Students whose only need is medication administered similarly to other students who

take medication at school.

B. Students whose conditions do not require individualization beyond standard first aid or
emergency procedures.

C. Students who do not require an ongoing individualized plan in order to attend, access
or participate in school safely.

D. Students who can access the school environment and instruction with accommodations
that are available to all students.

E. Students who can access their education with a personal assistive device, such as
a hearing aid, glasses, or wheelchair, without other accommodations.

F. Students whose conditions are effectively managed by taking medication outside of
school who do not need accommodations to access school or instruction.

G. Students who have a temporary condition such as a broken arm or mononucleosis,
whose needs can be met for a short period of time with standard accommodations.

If the team decides that a student with a disability under Section 504 does NOT need a 504 plan
of accommodation, the team should periodically review this decision; the student may need a
plan at some point in the future due to changing circumstances.
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Accommodations vs. Modifications

504 plans are about providing access to general education. 504 plans should not result in a
modification of state standards.

A. An “accommodation” changes how something is done but does not change the learning

standard for the student. Students with accommodations are expected to meet learning targets
for the class. Typical accommodations include:

● Preferential seating;
● Visual prompts, visual schedules, visual formats; Braille or

large print materials;
● Access to keyboard, calculator, voice-activated writing program; Frequent

breaks, motor breaks, sensory diet, etc.;
● Extra time on tests or assignments, assignments shortened to demonstrate learning

objectives;
● Daily check in/checkout.

B. A “modification” changes the what.  Students with modified coursework are not

Expected to meet learning targets for the class. Typical modifications include:
● Alternate curriculum that is below grade level expectations (different learning

objectives);

● Alternate assignments that are below grade level expectations (different learning
objectives);

● Grading based on effort (different learning objectives).

Typically, students who need modifications also need specially designed instruction and would
meet the criteria for special education eligibility.

When an accommodation is needed

An accommodation should only be included in a 504 plan if it is necessary for the student to
access his or her education. The purpose of an accommodation is to “level the playing field”, i.e.
to ameliorate the impact of the student’s disability. The test is not what might be “beneficial” but
what is demonstrated to be necessary (in reference to an average student in the general
population – see Disability Definition below.) Almost every accommodation results in the student
being treated differently that other students, so only those that are necessary are justified (to be
considered least restrictive). At least yearly, the accommodations must be reviewed to
determine what is still needed. This review process should include input from the student,
parent and teacher(s).
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Accommodation vs. Specially Designed Instruction

An accommodation changes how something is done. It might require very brief instruction to the
student. For example, if the accommodation is “access to noise-cancelling headphones” for a
student with ADHD or a sensory integration disorder who needs this to be able to focus in a
noisy room, the teacher would need to instruct the student on where to find the headphones,
when they can be used, how to put them away, and who to go to if there is a problem.

Specially-designed instruction is ongoing instruction to teach a specific skill or skill set that is
typically not a part of the general curriculum at the student’s grade level. This could include
academic instruction, social skills instruction, executive functioning instruction, communication
skills, motor skills, etc.

Section 504 is primarily about providing access to general education. Students with disabilities
who need specially designed instruction should be considered for special education eligibility.

Charter School Students

Charter schools have a responsibility to comply with all civil rights laws, including Section 504 of
the Rehabilitation Act. If the team does not suspect that a student has a disability under the
IDEA, but there is an indication that the student has a physical or mental impairment that
substantially limits a major life activity, the charter school is responsible for providing an
assessment of the student. If the student is a “504 only” student, the charter school is
responsible for developing and implementing the 504 student accommodation plan. Charter
school staff may participate in district 504 training opportunities. Charter schools may contact
the PPS Student Services Director at 503.916.5460 for more information.

Child Find

A staff person should refer a student to the 504 process when the staff person has reason to
believe that a student has a mental or physical impairment that substantially limits a major life
activity.
Factors that may suggest the presence of a disability include:

● A known mental health or addiction diagnosis;
● Grades dropping with other indicators of possible disability;
● Substantial behavioral referrals, interventions, and out of classroom consequences for

misconduct;
● Hospitalization;
● Inpatient or outpatient mental health or addiction

treatment; Chronic illness or physical condition;
● Inability to attend school based on illness or mental health condition;
● Determination that a student does not qualify (or continue to qualify) for special

education but evaluation indicates a mental or physical impairment;
● Parent concern with other indicators of possible disability;
● History of disability or “at risk” designation with other indicators of present concern.

Disability Definition

A student is considered disabled under Section 504 if the student:
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A. Has a physical or mental impairment/disability which substantially limits one or more
major life activities (see the following list). The term does not cover children
disadvantaged by cultural, environmental or economic factors;

B. Has a record or history of such an impairment; or

C. Is regarded as having such an impairment.

Students in all three categories are protected from discrimination under Section 504. Only
students in the first category will potentially need a 504 Student Accommodation Plan.

Protected from
Discrimination

FAPE
Requirements (504

Accommodation Plan)

Student has a mental or physical
impairment

YES YES, if needed

Student has a history of such an
impairment

YES NO

Student is regarded as having such an
impairment

YES NO

Examples of physical or mental impairments include:
● Health conditions such as asthma, allergies, diabetes, epilepsy;
● Communicable diseases such as AIDS, tuberculosis, hepatitis;
● Psychological conditions such as Attention Deficit/Hyperactivity Disorder (AD/HD),

depression, obsessive-compulsive disorder; and
● Physical disabilities such as spina bifida, hemophilia, juvenile rheumatoid arthritis,

cerebral palsy, hearing or vision impairments.

ELIGIBILITY TERMINOLOGY/SPECIFICATION INFORMATION

Mitigating Factors

Mitigating measures used by a disabled student to manage his or her impairment or lessen the
impact of his or her impairment (i.e., medication, medical devices, related aids and/or services,
etc.) must be disregarded when determining whether a student’s impairment constitutes a
disability under Section 504. It is important to note that with the exception of ordinary
eyeglasses and contact lenses, the positive effects of mitigating measures may NOT be
considered in determining whether a student has a mental or physical impairment that
substantially limits a major life activity.
Examples of mitigating measures include the following:

1. Medication

2. Medical equipment and devices

3. Prosthetics

4. Hearing Aids
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5. Cochlear implants and other implants hearing devices

6. Low vision devices

7. Mobility devices

8. Oxygen therapy

9. Use of assistive technology

10. Reasonable accommodations and auxiliary aids or services

11. Behavioral or neurological modifications

12. Surgical interventions that do not permanently eliminate an impairment

Temporary Impairments

Students with a temporary impairment may be eligible for Section 504 if it substantially limits a
major life activity for a period of time that most likely will significantly disrupt the student’s
education. The determination must be made on a case-by-case basis.

Episodic or Remission

An impairment that is “episodic” or “in remission” is considered a disability if it would
substantially limit a major life activity when it is active. Example of impairments that are episodic
or in remission include but are not limited to:

1. Epilepsy
2. Hypertension
3. Multiple Sclerosis
4. Asthma
5. Diabetes
6. Major Depression

7. Bipolar Disorder

8. Schizophrenia

9. Cancer

Special Issues Regarding a Student Addicted to Alcohol and/or Drugs

If the district suspects that an alcohol problem may be substantially limiting a major life activity, such as learning,

the district is obligated to seek an evaluation at district expense. Section. Angleton Independent School District will

provide parents/guardians with a notice of intent to conduct an evaluation and obtain permission prior to the

evaluation. If the evaluation verifies the existence of a disabling condition, which substantially limits a major life

activity, the student is considered disabled under Section 504.

The district must then convene a group of people knowledgeable about the child, capable of interpreting the data,

and familiar with placement options. The team must then design an educational program to meet the student’s

individual needs and give notice to the student’s parent or guardian of their rights under Section 504. The district

must reevaluate the student every 3 years and may not make significant changes in the student’s placement

without providing the parent or guardian with notice and receive consent for reevaluation

A student who is currently engaged in the use of drugs/alcohol is not considered a student with a disability. A

student with a history of alcohol abuse who has been successfully rehabilitated, or is participating in an alcohol

rehabilitation program and is not currently engaging in the illegal use of drugs and/or alcohol, is covered by Section

504.

A school district is entitled to enforce its rules prohibiting the use, sale, or possession of drugs or alcohol at school
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by drug (or alcohol) –addicted students, provided that the rules are enforced evenly with respect to all students.

Section 504 allows school districts to take disciplinary action pertaining to the use or possession of illegal

drugs/alcohol against a 504 student who is currently engaging in the illegal use of drugs /alcohol to the same

extent such discipline is taken against non-disabled students.

For purposes of programs and activities providing educational services, the district may take disciplinary action

pertaining to the use or possession of illegal drugs or alcohol against any disabled student who currently is

engaging in the illegal use of drugs or in  the  use of  alcohol  to  the  same  extent  that  such disciplinary action is

taken   against Non-disabled students. Furthermore, the due process procedures at 34 CFR 104.36 shall not apply

to such disciplinary actions.

DYSLEXIA INFORMATION

Dyslexia Services can be provided through 504 or Special Education, depending on student’s need for

Specially Designed Instruction. Under Federal Law, IDEA, Dyslexia is considered a Specific Learning

Disability, which is an Eligibility Category for Special Education Services. Texas is one of a few states that

separates Dyslexia from Special Education and has traditionally covered students with Dyslexia (and no

other disability conditions) under Section 504.

Currently the State of Texas has revised all Dyslexia policies and procedures, including the TEA Dyslexia

Handbook following the critical action plan to the letter released by TEA in response findings from the

Department of Education visit and the district will use a series of test to assess the student for dyslexia.

Students will be evaluated by teachers trained in the administration and interpretation of the data.

REQUEST FOR INITIAL DYSLEXIA EVALUATION FLOWCHART

If a student meets the criteria for Dyslexia, with or without another condition, the ARD/504 committee

will determine eligibility for services:

● A student who does not need Specially Designed Instruction, could be served through

the 504 program.

● A student show does need Specially Designed Instruction will be served through Special

Education.

Please Note - Students who are currently served in the Dyslexia Program, through 504, and Receive

Dyslexia Services, may continue to receive those services under 504

TEA Dyslexia Handbook

HOMEBOUND INFORMATION

Placing a student on homebound is not intended to be a permanent mode of service delivery.  This

setting should be looked at as temporary and last no longer than necessary, with the intent of having the

child return to his or her regular school setting when appropriate as determined by the 504 committee.

Homebound Quick Facts:

● Dr’s do not make placement decisions for students under 504

● Obtain a consent from parent for AISD to talk with Doctor (form available in ESped)

● Plan must have a start and end date
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● When services are over, there must be a dismissal 504 meeting

● Homebound occurs when an illness exceeds 4 weeks (can be all at once or intermittent)

Homebound 504 meetings (Placing student on homebound is a very restrictive placement we must make

sure we keep FAPE in mind.)

504 and Advanced Classes

Accommodations should not be implemented in such a way that they change course demands or

content.  OCR (Office of Civil Rights) has determined that a district must provide accommodations to

students in Advanced Placement Classes, as these classes are part of the general education curriculum.

In addition, OCR has made it clear that a district is required to provide all aids and services that a student

needs to participate in these courses.  These accommodations can include the accommodation of

extended time for homework, tests, and class assignments. This does not change or alter the course

content.

KEY ROLES in the 504 PROCESS

Parent/Guardian

"Parent(s)/guardian(s)" means a natural or adoptive parent, a legal guardian, a foster parent, a

District-appointed surrogate parent, and/or a person acting in the place of a parent, such as a

grandparent or step-parent with whom a student actually lives.

Adult Student

An adult student is a student who is 18 years of age or older who has not been judged incapacitated by

a court of law. An adult student assumes and is entitled to exercise all Section 504 rights, duties, and/or

responsibilities that were previously held by his or her parent(s)/guardian(s).

504 Team

The 504 TEAM makes decisions regarding the evaluation and/or placement of students under Section

504. The membership of any particular student's Section 504 team will vary depending upon the needs

of each student. It is the 504 Team Committee that forms the core of a student's Section 504 team for

the purposes of making initial decisions, but the composition of a TEAM is fluid and may change within a

school year or between school years as a student’s needs and/or services change. A 504 TEAM

Committee must consist of at least two people and must include persons knowledgeable about the

student, can interpret the meaning of the student’s current evaluation data, and have authority to make

placement options. It is the MTSS Committee that determines the scope of evaluations. The 504

committee determines if students qualify for Section 504, develops Section 504 Plans, and makes

“manifestation determinations” for purposes of disciplinary exclusion from school.
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Section 504 Campus Contact

The Section 504 Campus Contact is the Counselor at each school who is designated to coordinate all

Section 504 activities within the school and is responsible for coordinating all aspects of the Section 504

referral and evaluation process.  The counselor is designated as the building 504 coordinator.

OVERVIEW OF THE 504 PROCESS

Referral

Parent(s)/guardian(s) and/or school staff can refer a student for a Section 504 evaluation if they know or

suspect that, due to a disability, the student needs accommodations to participate in or benefit from the

District’s education program. Any person can refer a student for evaluation under Section 504. Referrals

need to be captured in writing, though staff members can and should fill out a Student Referral for a

person who wishes to make a referral but is unable to write.

A student does not have to have a formal medical diagnosis to be referred for consideration as a

disabled student pursuant to Section 504.

Decision to Evaluate

After receiving a Section 504 referral, the MTSS Committee must decide whether to evaluate the student

and must notify the student’s parent(s)/guardian(s) of its decision. As a general rule, students should be

evaluated if staff know or suspect that the student, because of a disability, is not attending school,

advancing from grade to grade, meeting the standards of personal independence or social responsibility

expected of his or her age or cultural group, or otherwise needs special education or related aids or

services to participate in or benefit from the District’s education program. This decision must be

communicated using the Notification of Determination on Referral for Evaluation

Consent for Evaluation

Under Section 504, the District must obtain consent from a parent(s)/guardian(s) before a student's

initial evaluation and before a student is placed on a Section 504 Plan for the first time. This should be

done using the Parent Consent for an Evaluation in ESped. The District must notify a

parent(s)/guardian(s) before it re-evaluates or significantly changes a student’s placement, but does not

need to obtain consent. Consent must be informed, meaning the parent(s)/guardian(s) must be fully

informed of all information relevant to the activity for which consent is sought in his or her native

language or other mode of communication.

Data Collection for Evaluation

What is required for the Section 504 evaluation and placement process is determined by the type of

mental or physical impairment believed to be present, and the types of accommodations the student

may need.
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If a student needs or is believed to need special education or related services under Section 504, the

district MUST evaluate the student prior to initial placement in a regular or specialized education

program AND before a “significant change in placement.”

Section 504 requires districts to provide notice to parents explaining any evaluation and placement

decisions affecting their children and explaining the parent’ right to review educational records and

appeal any decision regarding evaluation and placement through an impartial hearing.

It is important to note that Section 504 regulations do NOT require written documentation from a

medical doctor in order to determine eligibility and a medical diagnosis alone does not determine

eligibility. If the parent/guardian chooses to provide this information, it must be considered in the

evaluation.

AISD has developed a document with information on impairments/disabilities that are frequently

considered by 504 committees with examples of how the condition may affect the student and

suggestions for accommodations:

Evaluation

The district must establish policies and procedures for evaluation and placement, which assure tests and

other materials:

● Have been validated and are administered by licensed personnel

● Are tailored to assess education need and are not merely based on IQ scores, Reflect aptitude,

achievement, or whatever else the tests claim to measure and do not reflect the student's’

impaired sensory, physical or speaking skills (unless the test is designed to measure these

particular deficits).

NOTE: There is no right to an independent evaluation under Section 504

Like the IDEA, in interpreting evaluation data and making placement decisions, the district must do the

following:

1. Draw upon information from a variety of sources,

2. Assure that all information is documented and considered, including any information presented
by the parent, and the meaning of the evaluation data.

NOTE: If the following information is submitted from outside sources to be considered by the

committee, additional AISD staff must be involved in the evaluation process:

● IQ/Cognitive scores are being considered -a diagnostician or LSSP must have reviewed the

scores and given input in the evaluation process

● Psychological Reports (i.e. information from Psychological Evaluation, Hospital Reports, etc.) -

an LSSP must have reviewed the report(s) and given input in the evaluation process

● Counseling Information - the campus general ed. counselor must have reviewed the
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information and have given input in the evaluation process.

504 Meeting Checklist
Before the Meeting

o Contact parents new to the 504 process to explain the purpose of the meeting and identify any
questions or concerns

o Schedule meeting with participants, including parents.

o Send meeting notice reminding parent of date, time and location of meeting.  (Optional)

o Gather pertinent information to be shared at the meeting: updates from teachers, assessment
reports, medical/health information etc.

o Develop meeting agenda

o Arrange for any necessary interpreters or accommodations for meeting participants.

o Complete portions of the Section 504 Eligibility Determination Report that can be completed
before the meeting.

o Bring all current forms to the meeting.

During the Meeting

o Introduce participants and their roles

o Clarify purpose of meeting

o Review agenda

o Identify note-taker for meeting ( if using one)

o Facilitate student’s input or participation

o Lead group through agenda-do-time-checks as needed

o Complete Section 504 Eligibility Determination Report ( if new to 504)

o Complete Section 504 Student accommodation plan ( if needed), or revise as needed

o Complete section 504 Student Action Form (if applicable)

o Provide copies of all documents to parents or inform them of how they will get a copy.

o Provide statement of Parent Rights to parent (keep signed copy for Cum file)

o Thank everyone for participation and cooperation

After the Meeting

o If using meeting notes, review and put final copy in cum file, along with a copy of the eligibility
and 504 plan.  Make sure information is included in Estar.

o If parents did not receive documents at meeting, provide copies.

o Maintain copy of all 504 documents in Estar and child’s Cum folder

o Be sure all teachers know and understand their responsibilities under the 504 plan.

o Calendar check-ins to monitor implementation of plan. Keep log of contacts related to
implementation plan.

o Calendar annual review date, and at least one month earlier to begin “before meeting” review
process.

504 Meeting Planner: Who to invite?
When should the parent be invited?
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● A parent, guardian, or person in parental relationship to the student should always be invited.

When should the school counselor be included?

● When the counselor is the building 504 coordinator, or has knowledge/experience that would
help the team make appropriate decisions for the student.

When should a general education teacher be included?

● When the student is participating in general education.

When should the school nurse be included?

● When there are medical or health issues involved

● When the parent is asking for health related accommodations at school

● When the team will be reviewing reports from a medical doctor or other health practitioner.

When should the school psychologist be included?

● When the school psychologist was involved in a recent evaluation of the student

● When the school psychologist expertise is necessary for the team to make appropriate decisions
for the student.

When should the building administrator be included?

● When the parent is asking for unusual accommodations that raise concerns or fiscal
considerations.

● When safety issues are involved.

● When special transportation is likely to be needed.

When should a motor team (OT or PT) representative be included?

● When the student has a motor impairment and will likely need accommodations or supports for
the motor department.

● When the OT or PT recently evaluated the student and identified motor needs

● When the parent has requested motor team services or adaptations.

When should the District 504 Program Coordinator be included?

● When it appears that the student will need supports what will require allocation of district
resources.

● When the team believes that using a district facilitator will help resolve or prevent conflict.

● When a team wants training, coaching or feedback on the 504 meeting process.

● When IQ/Cognitive scores are being considered – a diagnostician or LSSP must have reviewed
the scores and given input in the evaluation process.

● When psychological reports (i.e. information from psychological evaluation, hospital reports,
etc.) An LSSP must have reviewed the report (s) and given input in the evaluation process

● When counseling information - the campus general ed. Counselor must have reviewed the
information and have given input in the evaluation process.

504 Meeting to Determine Eligibility

Like the IDEA, in interpreting evaluation data and making placement decisions, the district must do the

following:

1. Draw upon information from a variety of sources,

2. Assure that all information is documented and considered,

3. Ensure that the placement decision is made by a group of persons including those who are
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knowledgeable about the child, the meaning of the evaluation data and placement options,

4. Ensure that the student is educated with his/her non-disabled peers to the maximum extent

In determining Section 504 eligibility, the team will answer these questions:

1. Does this student have a mental or physical  impairment?

a. This question must be answered completely. Simply listing the diagnosed impairment is

insufficient.

b. Include a brief description of the impairment, approximate date of the diagnosis, name

of the person making the diagnosis, and whether it is a temporary or lifelong

impairment.

2. Does the impairment substantially limit one or more major life  activities?

A. An impairment need not prevent, or significantly or severely restrict, performance
of a major life activity to be “substantially limiting.”

B. Disability “shall be constituted in favor of broad coverage” and “should not
require extensive analysis.”

C. An individual’s ability to perform a major life activity is compared to “most people
in the general population,” often using a common-sense analysis without
scientific or medical evidence.

D. Provide a detailed description of each substantial limitation. The need for
accommodations must be clearly documented.

For the student to be eligible for Section 504 accommodations, the answer to both questions
must be “Yes”.”

Documentation from a medical doctor is not needed by the committee for consideration of eligibility of

all impairments; however, there must be evidence to support the conclusion of the impairment.

Development of 504 Plan - If Student is Eligible

Like IDEA, to the maximum extent appropriate, districts must educate disabled students with

non-disabled students. In order to remove a child from the regular educational environment, the district

must demonstrate that education of the student in the regular environment with the use of

supplementary aids & services cannot be achieved satisfactorily.

Districts must provide equal opportunity in the areas such as counseling, physical recreational athletics,

transportation, health services, recreational activities, special interest groups or clubs, referrals to other

agencies and employment.

1. Counseling: Districts may not counsel students with disabling conditions toward more restrictive

career objectives.

2. Physical Education and Athletics: A district must provide an equal opportunity for students with

disabilities to participate. A district may offer these activities separately for disabled students

only if necessary; and the district may not deny a disabled student the opportunity to compete

in activities, which are not separate.
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Annual 504 Meeting
In Angleton ISD, a 504 meeting will be conducted annually for each eligible student to review and update

the plan as appropriate.

Reevaluation and Change of Placement

Section 504 requires “periodic” reevaluations. Reevaluations will be completed every three years.

Additionally, Section 504 requires a reevaluation before any significant changes in placement.

Examples of significant changes in placement which require reevaluation:
● Expulsion,

● Serial suspensions which exceed 10 days in a school year in many circumstances  transferring a

student to home instruction

Before a significant change in a student’s placement, the school district must conduct a reevaluation.

The school district must convene a group of people which meets the requirements of 34 CFR

requirements 104.35 to determine whether the misconduct is a direct manifestation of the student’s

disability.  The decision must be based upon evaluation procedures that conforms to the section 504

regulations.

SECTION 504 DISCIPLINARY PROCEDURES

Like IDEA, a school district may suspend a qualified student provided the district follows

procedures for ensuring the student receives a free appropriate public education. In the

student’s current placement, a qualified student may be suspended for no more than 10

consecutive school days or a series of suspensions which create a pattern of exclusion totaling

10 school days before a significant change in placement occurs.

Before a significant change in a student’s placement, the school district must conduct a

reevaluation. The school district must convene of a group of people which meets the

requirements 34 CFR 104.35 to determine of whether the misconduct is a direct manifestation

the student’s disability (MDR). The decision must be based upon evaluation procedures that

conform the Section 504 regulations.

If the misconduct is a direct manifestation of the student’s disability, the student may not be

suspended; and an appropriate educational program must be developed. If the misconduct is

not a direct manifestation of the student’s disability, the student may be excluded from school in

the same manner as similarly situated students without disabilities are excluded. Parents have a

right to request a due process hearing.
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For purposes of programs and activities providing educational services, the district may take disciplinary

action pertaining to the use or possession of illegal drugs or alcohol against any disabled student who

currently is engaging in the illegal use of drugs or in the use of alcohol to the same extent that such

disciplinary action is taken against non-disabled students. Furthermore, the due process procedures at

34 CFR 104.36 shall not apply to such disciplinary actions.

● An MDR is not required for 504 Students Engaged in the use of drugs or alcohol.

● An MDR is required for students in possession but not in use of drugs or alcohol.

How to Document an MDR in ESped

SERVICE ANIMALS

Effective March 15, 2011, the U.S. Department of Justice now requires public entities, including

schools, to modify policies, practices or procedures to permit a qualified individual with a

disability to use a service animal on public premises.

LOCAL GRIEVANCE PROCEDURES

The District 504 Coordinator, on request, will provide a copy of the school’s grievance procedure and

investigate all complaints in accordance with this procedure. The procedure must contain a description

of the types of complaints covered by the grievance procedure and a description of the investigative

appeals process.

The person who believes he/she has been discriminated against based on disability shall discuss the

grievance with, and give the completed grievance form to, the Section 504 Coordinator who shall, in

turn, investigate and reply to the complainant.

Process- Timeline

Step 1. A written grievance form signed by the complainant shall be submitted to the Campus Section

504 Coordinator. The Coordinator shall further investigate the matters of grievance and reply in writing

to the complainant within 10 (ten) business days.*

Step 2. If the complainant wishes to appeal the decision of the Section 504 Coordinator, he/she may

submit a signed statement of appeal to the Superintendent of Schools within 10 business days* after

receipt of the Coordinator's response. The Coordinator and Superintendent cannot be the same

individual. The Superintendent shall meet with all parties involved, formulate a conclusion, and respond

in writing to the complainant within 10 business days.**

Step 3. If the complainant remains unsatisfied, he/she may appeal through a signed written statement to

the local board of education within 10 business days of his/her receipt of the Superintendent's response
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in Step 2. In an attempt to resolve the grievance, the board shall meet with the concerned parties and

their representative within 40 days of the receipt of such an appeal. A copy of the board's disposition of

the appeal shall be sent to each concerned party within 10 business days of this meeting.

SCHOOL DISTRICT OBLIGATIONS FOR ELEMENTARY AND SECONDARY EDUCATION

FAPE

Districts must provide a free appropriate education to Section 504 disabled school age children in the

district’s jurisdiction. Instruction must be individually designed to meet the needs of the student as

adequately as the needs of non-disabled students. Note that this standard of what is “appropriate”

differs from the Individuals with Disabilities Education Act (IDEA) “appropriate” standard which requires

the district design a program reasonably calculated to confer educational benefit. Section 504 requires

reasonable accommodations; the IDEA requires more.

Quality

The quality of educational services provided to students with disabilities must be equivalent to the

services provided to non-disabled students.

Teacher Training

Teachers must be trained in the instruction of persons with the disability in question and appropriate

materials and equipment must be available. (e..g., A district which has a policy of providing one hour per

day homebound instruction to all persons with disabilities is discriminatory because the policy fails to

give consideration to the individual needs of the student.) NOTE: the child does not have to need

specialized education in order to be qualified under Section 504.

Transportation

If a district places a student in a program not operated by the district, the district must assure that

adequate transportation to and from the program is provided at no greater cost than the parent would

have paid to transport the child to the district. If a district provides transportation to all its students

within a certain geographic area, it may not discriminate in its provision of transportation to students

with disabilities.  NOTE: The length of the bus rides for student with disabilities should not be longer

than that of non-disabled students.

Terminating Transportation

If a district proposes to terminate a qualified student bus transportation for inappropriate bus behavior,

the district must first determine the relationship between the student’s behavior and his/her disabling

condition (conduct and MDR) and provide the parent with notice of his/her rights.
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Out of District Placement

If the district affords a free appropriate education to a student but the parent chooses to place the child

elsewhere, the district is not responsible to pay for the out-of-district placement. The provision is

identical to language contained in IDEA. For example, if the district's program is appropriate and the

parent places the child in a private school, the district is not responsible for the student’s tuition.

PROGRAM ACCESSIBILITY

Facilities which were constructed prior to June 3, 1977, need not necessarily be made accessible so

long as the program or activity, viewed in its entirety, is readily accessible to persons with disabilities. A

district can redesign equipment, reassign classes or other services to accessible buildings, assign aides to

students, deliver services at alternate accessible sites, or alter existing facilities.  So long as there are

other methods which are as effective in achieving compliance, a district need not undertake structural

changes to buildings.

This provision covers the occasional instance where the nature of an existing facility is such as to make it

impractical or prohibitively expensive to renovate in a manner which results in its being entirely

barrier-free.  However, in all of these instances, the alteration should provide the maximum amount of

physical accessibility that is feasible.  The U.S. Department of Education’s Office for Civil Rights can

provide technical assistance to districts on how to fulfill the requirements of Section 504.

REGULATION INFORMATION
Compliance
To be in compliance with Section 504, school district must do the following:

1. Provide written assurance on nondiscrimination whenever the district receives federal money

(e.g. on the LEA Application)

2. Designate an employee to coordinate compliance with Section 504 (if there are more than 15

employees)

3. Provide grievance procedures to resolve complaints of discrimination (if more than 15

employees); this does not apply to denial of employment. Note: students, parents or employees

are entitled to file grievances.

4. Provide notice to students, parents, employees, unions & professional organizations of

nondiscrimination in admission or access to, or treatment or employment in, its programs or

activities if more than 15 employees. Notice must also specify the responsible employee. Notice

must be included in student/parent handbook.

5. Annually, identify and locate all Section 504 qualified disabled children in the district’s

geographic are who are not receiving a public education. This is conducted each spring through

Child Find/Preschool screening.
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6. Annually, notify disabled persons and their parents or guardians of the district’s responsibilities

under Section 504.

7. Provide parents or guardians with procedural safeguards:
A. Notify individuals of their rights

B. Provide an opportunity to review relevant records.

Provide an impartial hearing. The Department of Education has an administrative rule regulating due

process hearing under Section 504. It is important parents or guardians be notified of their right to

request a hearing regarding the identification, evaluation, or educational placement of persons with

disabling conditions.

Discrimination
Discrimination under Section 504 occurs when a recipient of federal funds:

1. Denies a disabled person the opportunity to participate in or benefit from aid, benefit or

service which is afforded non-disabled students (e.g., district practice of refusing to

allow any student on an IEP the opportunity to be on the honor roll; denial of credit to a

student whose absenteeism is related to his/her disabling condition; expelling a student

for behavior related to his/her disabling condition; refusing to dispense medication to a

student who could not attend school otherwise).

2. Fails to afford the disabled person an opportunity to participate in or benefit from the

aid, benefit, or service that is equal to that afforded others.

3. Fails to provide aids, benefits, or services to the disabled person that are as effective as

those provided to non-disabled persons (e.g., placing a student with a hearing

impairment in the front row as opposed to providing her with an interpreter).

4. Provides different or separate aids, benefits or services unless such action is necessary

to be as effective as the aids, benefits, or services provided to non-disabled students

(e.g., segregating student in separate classes, schools or facilities, unless necessary).

5. Aids or perpetuates discrimination by providing significant assistance to an agency,

organization, or person that discriminates on the basis of disability (e.g., sponsoring a

student organizations that excludes persons with disabilities).

6. Denies a person with disabilities the opportunity to participate as a member of a

planning or advisory board strictly because of his/her disabling condition.

7. Otherwise limits the enjoyment of any right, privilege, advantage, or opportunity

enjoyed by others (e.g., prohibiting a person with a physical disability from using a

service dog at school).

8. In determining the site of location of a facility, makes selections which effectively

excludes persons with disabilities, denies them the benefits of, or otherwise subjects

them to discrimination.

NOTE: “Equally effective” Means equivalent as opposed to identical. Moreover, to be equally effective,

an aid benefit or service need not produce equal results; it must merely afford an equal opportunity to

achieve equal rights.
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This Appendix contains examples of 504 accommodations and modifications.  An accommodation is any

technique that alters the academic setting or environment in some way, but does not change the content

of required work.  A modification is any technique that alters the work required in such a way that it

differs in substance from the work required of other students in the same class.  Teams must assess

when modifications are implemented in a plan whether or not student grading must also be adjusted.

Some intervention tools might be seen as either an accommodation or a modification, depending on the

situation or on the implementation.

This is intended to be a staff document.  The following examples are not offered as checklists and should

not be considered as all-inclusive or mandatory listings. The examples are intended to serve as

“Starters'' for 504 teams designing accommodation plans that meet a student’s specific need(s).  The

best 504 plans incorporate teacher expertise and available regular education resources.  The Team

process involves schools in identifying the resources they (and outside agencies) have to support various

student needs.  Obviously, the kinds of accommodations schools can provide will vary based on school

configuration, age of student, etc.  The 504 evaluation team decides the accommodations that will best

support a particular student.  The following examples are organized into two groups.  The first group

includes general environmental, organizational, behavioral, presentation, and assessment strategies.

The second group includes possible examples of accommodations that might be valuable when dealing

with specific disability profiles.

Examples of General Accommodations

● Environmental Strategies

● Organizational Strategies

● Behavioral Strategies

● Presentation Strategies

● Evaluation Methods

Examples of Accommodations for Specific Disabilities

Allergies Cystic Fibrosis Orthopedically Impaired

Arthritis Diabetes Student with health needs

Asthma Drugs/Alcohol Tourette’s Syndrome

ADD/ADHD Emotionally Disturbed Traumatic Brain Injury

Bipolar Encopresis/Enuresis Tuberculosis

Cancer Epilepsy Visual Impairment

Cerebral Palsy Hearing impairment Weight (obesity, Anorexia, Bulimia)

AIDS Learning Disability Leukemia

Examples of General Accommodations
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General program accommodations/adjustments or services are always made on a case-by-case basis and

individualized.  Accommodations are to be reasonable and are intended to provide persons with

disabilities compensation for their functional limitation(s) due to a mental or physical impairment.

Where Section 504 is concerned, accommodations are made to bring a student with a disability to the

same starting point as a non-disabled student.

● Provide indoor space for before and after school activities

● Have a locker location which is centralized and free of atmosphere changes

● Adapt attendance policies or school day length if needed

● Place student in most easily controlled environment

Examples of Accommodations for specific Disabilities

What follows are some examples of accommodations and services that might be considered for specific

disability profiles.  Please keep in mind that these examples are not intended to be all inclusive or

mandatory.  Do not use these examples as a “Checklist” as accommodations are to be made on a

case-by-case basis specific to individual needs. Also remember that the mere presence of these

conditions does not automatically qualify a student for a Section 504 plan.  The disability must

significantly limit one or more life functions before a 504 plan is to be considered.  Additionally, this

disability must impact the student so that he or she is not afforded access and benefit of programs and

services equal to that of non-disabled students.

Allergies

EXAMPLE: The student has severe allergic reactions to certain pollen and food(s).  For purposes of this

example the condition substantially limits the major life activity of breathing and may interfere with the

student’s ability to get to school or participate once there.

Possible Accommodations and Services:

● Avoid allergy-causing substances: soap, weeds, pollen, and food

● In service necessary persons: dietary people, peers, coaches, laundry service people, etc.

● Allow time for shots/clinic appointments

● Use air purifiers

● Adapt physical education curriculum during high pollen time

● Improve room ventilation (i.e. when remodeling has occurred and materials may cause an

allergy)

● Develop health care and/or emergency plans

● Address pets/animals in the classroom

● Involve school health consultant in school related health issues

● Train for proper dispensing of medications; monitor and/or distribute medications; monitor for

side effects

Arthritis
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EXAMPLE: A student with severe arthritis may have persistent pain, tenderness or swelling in one or

more joints.  A student experiencing arthritic pain may require a modified physical education program.

For purposes of this example, the condition substantially limits the major life activity of performing

manual tasks.

Possible Accommodations and Services:
● Provide a rest period during the day

● Accommodate for absences for doctors’ appointments

● Provide assistive devices for writing (e.g. pencil grips, non-skid surface, typewriter/computer, etc.)

● Adapt physical education curriculum

● Administer medication following medication administration protocols

● Train student for proper dispensing of medications; monitor and/or distribute medications; monitor

for side effects

● Arrange for assistance with carrying books, lunch tray, etc.

● Provide book caddie

● Implement movement plan to avoid stiffness

● Provide eating accommodations

● Provide extra time between classes

● Provide locker assistance

● Provide modified eating utensils

● Develop health care plan and emergency plan

● Provide for accommodations for writing tasks; a note taker, a computer or tape recorder for not

taking

● Make available access to wheelchair/ramps and school van for transportation

● Provide more time for massage or exercises

● Adjust recess time

● Provide peer support groups

● Arrange for instructional aide support

● Install handle style door knobs (openers)

● Record lectures/presentations

● Have teachers provide outlines of presentations

● Issue Velcro fasteners for bags

● Obtain padded chairs

● Provide a more comfortable style of desk

● Adjust attendance policy, if needed

● Provide a shorter school day

● Furnish a warmer room and sit student close to the heat

● Adapt curriculum for lab classes

● Supply an extra set of books for home use and keep a set at school

● Let student give reports orally rather than in writing

● Provide an awareness program for staff and students

● Monitor any special dietary considerations

● Involve school health consultants in school health related issues

● Provide post-secondary or vocational transition planning

Asthma

pg. 28



EXAMPLE: A student has been diagnosed as having severe asthma.  The doctor has advised the student

not to participate in physical activity outdoors. For purposes of this example, the disability limits the

major life activity of breathing.

Possible Accommodations and Services:

● Adapt activity level for recess, physical education, etc.

● Provide inhalant therapy assistance

● Train for proper dispensing of medications; monitor and/or distribute medications; monitor for

side effects

● Remove allergens (e.g. hair spray, lotions, perfumes, paint , latex)

● Make field trips that might aggravate the condition non-mandatory and supplement with videos,

audiotapes, movies, etc.

● Accommodate medical absence by providing makeup work, etc.

● Adjust for administration of medications

● Provide access to water, gum, etc.

● Adapt curriculum expectations when needed (i.e. science class, physical education, etc.)

● Develop health care and emergency plans

● Have peers available to carry materials to and from classes (e.g. lunch tray, books)

● Provide rest periods

● Make health care needs known to appropriate staff

Consequently, the accommodations defined in a Section 504 plan are those interventions that are not

typically available to all students.

Environmental Strategies

● Provide a structured learning environment

● Make separate “space” for different types of tasks

● Possible adapting of non-academic times such as lunch, recess, and physical education

● Change student seating

● Utilize a study carrel

● Alter location or personal or classroom supplies for easier access or to  minimize distraction

● Provide sensory breaks

● Provide a written or picture schedule

Organizational Strategies

● Model and reinforce organizational systems (i.e. color coding)

● Write out homework assignments, check students recording of assignments

● Tailor homework assignments toward student strengths

● Set time expectations for assignments

● Provide clues such as clock faces indicating beginning and ending times

● Teach study/organizational skills

● Schedule before or after school tutoring/homework assistance

Behavioral Strategies

● Use behavioral management techniques consistently within a classroom and across classes

● Implement behavioral/academic contracts

● Utilize positive verbal and/or nonverbal reinforcements

● Utilize logical consequences
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● Confer with the student’s parents (and student as appropriate)

● Establish a home/school communication system for behavior monitoring

● Post rules and consequences for classroom behavior

● Put student on daily/weekly progress report/contract

● Reinforce self-monitoring and self-recording of behaviors

Presentation Strategies

● Tape lessons so the student can listen to them again; allow students to tape lessons

● Use computer-aided instruction and other audiovisual equipment

● Select alternative textbooks, workbooks, or provide books on tape

● Highlight main ideas and supporting details in the book

● Provide copied material for extra practice (i.e. outlines, study guides)

● Prioritize drill and practice activities for relevance

● Vary the method of lesson presentation using multi-sensory techniques;

a) Lecture plus overhead/board demonstration support

b) Small groups required to produce a written product

c) Large groups required to demonstrate a process

d) Computer-assisted instruction

e) Peer tutors or cross-age tutors

f) Demonstrations, simulations

g) Experiments

h) Games

● Ask student to repeat/paraphrase context to check understanding

● Arrange for a mentor to work with student in his or her interest area or area of greatest strength

● Provide peer tutoring

● Simplify and repeat instructions about in-class and homework assignments

● Vary instructional space

● Reinforce the use of compensatory strategies, i.e. pencil grip, mnemonic devices, “spell check”

● Vary kind of instructional materials used

● Assess whether a student has the necessary prerequisite skills.  Determine whether materials

are appropriate to the student’s current functioning levels

● Reinforce study skill strategies (survey, read, recite, review)

● Introduce definition of new terms/vocabulary and review to check for understanding

● Be aware of student’s preferred learning style and provide matching instruction materials

● Pre-teach and/or re-teach important concepts

● Prepare advanced organizers/study guides for new material

Assignments

● Modify the amount of homework

● Use written directions to supplement oral directions

● Reduce paper and pencil tasks

● Allow for assignments to be work processed

● Lower reading level of assignments

● Break assignments into a series of smaller assignments

● Use highlighted texts
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Evaluation Methods

● Limit the amount of material presented on a single page

● Provide a sample of practice test

● Provide for oral testing

● Provide test in segments so that student hands in one segment before receiving the next part

● Provide personal copy of test tools and allow  for color-coding/highlighting

● Adjust time for completion

● Modify weights of test when grading

●
Attention Deficit Disorder (ADD) and Attention Deficit Hyperactive Disorder (ADHD)

Example: The student does not meet eligibility requirements under IDEA as emotionally disturbed,

learning disabled or other health impaired.  A doctor regards the student as having ADD, and for

purposes of this example, the disability limits the major life activity of learning.  The student, because of

his disability, is unable to participate in the school’s programs to the same degree as students without

disabilities and therefore is substantially limited by the disability.

Possible Accommodations and Services:

● Seat the student away from distractions and in close proximity to the teacher

● State classroom rules, post in an obvious location and enforce consistently

● Use simple, concise instructions with concrete steps

● Provide seating options

● Tolerate (understand the need) excessive movement

● Provide a peer tutor/helper

● Monitor for stress and fatigue: adjust activities

● Adjust assignments to match attention span, etc.

● Provide supervision during transitions, disruptions, field trips

● Model the use of study guides, organizing tools

● Accommodate testing procedures; lengthy tests might be broken down into several shorter

administrations

● Provide prompt feedback on both successes and areas needing improvement

● Initiate frequent parent communication

● Establish a school/home behavior management program

● Have the student use an organizer; train in organizational skills

● Establish a nonverbal cue between teacher and student for behavior monitoring

● Assign chores/duties around room/school

● Adapt environment to avoid distractions

● Reinforce appropriate behavior

● Have child work alone or in a study carrel during high stress times

● Highlight required or important information/directions

● Provide a Checklist for student, parents, and/or teacher to record assignments of completed

tasks

● Use a timer to assist students to focus on a given task or number of problems in time allotted.

Stress that problems need to be correctly done

● Have student restate or write directions/instructions

● Allow student to respond in variety of different modes (i.e. may place answers for test on tape

instead of paper)
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● Give student opportunity to stand/move while working

● Adapt student’s work area to help screen out distraction stimuli

● Grade for content integrity, and not just neatness/presentation

● Schedule subjects which require greater concentration early in the day

● Tape lessons.  Accept the fact that the lessons and content-area tests may not be appropriate;

the student is learning many life lessons through this experience.

● Adjust schedule to include rest breaks

● Provide counseling; establish peer group support

● Provide access to school health services

● Provide awareness training to appropriate staff and students

● Initiate a free pass system from the classroom

● Provide lessons using mastery learning techniques

Bipolar Disorder

Example: The student was diagnosed as having bipolar disorder.  The severity (frequency, intensity,

duration considerations) of the condition/behaviors did not qualify the student for IDEA.  A properly

convened 504 committee determined that the condition did significantly impair the major life activity of

learning and developed a 504 plan for the student. Here are some possible accommodations for this

scenario.

Possible Accommodations and Services:

● Break down assignments into manageable parts with clear and simple directions, given one at a

time.

● Plan advanced preparation for transitions

● Monitor clarity of understanding and alertness

● Allow most difficult subjects at times when student is most alert

● Provide extra time on tests, class work, and home work if needed.

● Strategies in place for unpredictable mood swings

● Provide appropriate staff with training on bipolar disorder

● Create awareness by staff of potential victimization from other students

● Implement a crisis intervention plan for extreme cases where student gets out of control and

may do something impulsive or dangerous

● Provide positive praise and redirection

● Report any suicidal comments to counselor/psychologist immediately

● Consider home instruction for times when the student’s mood disorder makes it impossible for

him to attend school for an extended period.

Cerebral Palsy

Example: The student has serious difficulties with fine and gross motor skills.  A wheelchair is used for

mobility.  For purposes of this example, the condition substantially limits the major life activity of

walking.  Cognitive skills are intact.

Possible accommodations and services:

● Provide assistive technology devices

● Arrange for use of ramps and elevators

● Allow for extra time between classes

● Assist with carrying books, lunch trays, etc.
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● Adapt physical education curriculum

● Provide for physical therapy as appropriate.  Such therapy needs to relate directly to “life skills”

● Adapt eating utensils

● Initiate a health care plan that also addresses emergency situations

● Train professionals in the case of this student (i.e. feeding, diapering, transporting to and from

the wheelchair)

● Adapt assignments

● Educate peers/staff with parent/student permission

● Ensure that bathroom facilities, sinks, and water fountains are readily accessible.

● Educate peers/staff about cerebral palsy

Chronic Infectious Diseases: Acquired Immune Deficiency Syndrome (AIDS)

Example: The student frequently misses school and does not have the strength to attend a full day. For

purposes of this example, the student has a record of a disability, which substantially limits the major life

activities of thinking, learning, and working.  Please review applicable District policies.

Possible Accommodations and Services:

● In service staff and students about the disease, how it is transmitted and how it is treated

(consult appropriate District policies)

● Apply universal precautions (safety measures)

● Adjust attendance policies

● Adjust schedule or shorten day

● Provide rest periods

● Adapt physical education curriculum

● Establish routine communication with health professionals, nurse, and home

● Develop health-care and emergency plan

● Provide a link between home and classroom via computer, etc.

● Adapt assignments and tests

● Provide an extra set of textbooks for home

● Provide transportation to and from school if needed as a related service

● Tape books or provide a personal reader

● Arrange to communicate with a home computer with email

● Arrange for participation in a support group

● Develop and promote a nondiscriminatory classroom climate and supportive student attitudes

● Promote the most supportive, least restrictive educational program

● Provide a peer support group to encourage communication

● Involve school health consultant in school-related health issues

Cystic Fibrosis

Example: This student is a new enrollee at your school and has an extensive medical history.  He has

significant difficulty breathing and will often be absent due to respiratory infection.  While medical needs

can be easily documented on a health plan, his educational needs also need to be accommodated.  For

purposes of this example, learning is the major life activity that is substantially impaired.

Possible Accommodations and Services:

● Create a health care plan for management of acute and chronic phases ( with school nurse)

● Supply small rewards to promote behavior change

● Avoid withholding physical activity as a negative reinforce
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● Allow for periodic, frequent physical activity, exercise, etc.

● Determine trigger points and prevent action leading to trigger points

● Provide for socialization opportunities, such as circle of friends

Cancer

EXAMPLE: A student with a long-term medical problem may require special accommodations.  Such

conditions as cancer may substantially limit the major life activities of learning and caring for oneself.

For example, a student with cancer may need a class schedule that allows for rest and recuperation

following chemotherapy.

Possible Accommodations and Services:

● Adjust attendance  policies

● Limit numbers of classes taken; accommodate scheduling needs (breaks, etc.)

● Send teacher/tutor to hospital, as appropriate

● Take whatever steps are necessary to accommodate student’s involvement in extracurricular

activities if they are otherwise qualified.

● Adjust activity level and expectations in classes based on physical limitations; don’t require

activities that are too physically taxing

● Provide appropriate assistive technology

● Provide dietary accommodations

● Provide a private area in which to rest

● Shorten school day (if needed)

● Arrange for home tutoring following treatment

● Send additional set of texts and assignments to hospital schools ( if needed)

● Promote good communication between parents, hospital, home and school on school

assignments

● Adapt physical education activities

● Apply universal precautions, correct disposal of fluids

● Recognize need for privacy for “good coughing”

● Educate staff and peers

Diabetes

EXAMPLE: A sixth grader with juvenile diabetes requires accommodation to maintain optimal blood

sugar.  His mom provides the crackers and juice to be used at “break time” and before physical education

class.  She asks the teachers to remind him to eat at a certain time of the morning if he does not pay

attention to the beeper on his watch.  The youngster is very self-sufficient; while he is able to monitor his

own blood sugar now, he prefers to do this privately and the youngster is allowed to go into the hall with

the equipment to check his blood sugar twice a day. She also asks that his teacher allow him to use the

bathroom as needed.

Possible Accommodations and Services:

● Health care plan for management of condition in the school setting and in emergencies

● Educate staff to signs/symptoms of insulin reaction/hypoglycemia: hunger, shakiness,

sweatiness, change in face color, disorientation, drowsiness.

● Never leave the child alone if he/she is feeling poorly; walk to the clinic office or clinic with the

student.

● Adapt physical education activities
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● Store equipment and documentation in a readily accessible location for student, parent and area

nurse or clinic aid

● Accommodate food access/meal schedules

● Allow access to bathroom facilities.

Drugs and Alcohol

EXAMPLE: The student has used drugs and alcohol for many years.  This problem has affected the major

life activities of learning, concentrating and caring for oneself.  The student is presently not using drugs

or alcohol and is in a rehabilitation program.  If the student is not using drugs or alcohol, he or she may

qualify for accommodations or services under Section 504.

Possible Accommodations and Services:

● Provide copies of texts and assignment to treatment facility

● Arrange for periodic home-school contacts

● Establish daily/weekly assignments monitoring system

● Communicate with treatment facility, pursue transition services available through the treatment

facility

● Establish peer support group

● Dismiss from school for treatment

● Ensure strong link with school counselor

● Integrate a student assistance program into the classroom

● In service faculty/staff with parent/student permission

● Provide ongoing support around chemical dependency in conjunction with other agencies

Emotionally Disturbed

EXAMPLE: An emotionally disturbed student may need an adjusted class schedule to allow time for

regular counseling and therapy.  For purposes of this example, the condition substantially limits the

individual’s major life activity of learning.

Possible Accommodations and Services:

● Maintain weekly/daily journals for self-recording of behavior

● Establish home-school communication system

● Schedule periodic meetings with home and treatment specialists

● Provide carry-over of treatment plans into school environment

● Assist with inter-agency referrals (thru social workers)

● Utilize behavior management programs

● Develop contracts for student behavior

● Post rules for classroom behaviors; teach expectations

● Provide counseling, social skills instruction

● Reinforce replacement behaviors

● Educate other students/staff/school personnel

● Reinforce positive behavior

● Schedule shorter study/work periods according to attention span capabilities

● Be consistent in setting expectations and following up on reinforcements/consequences

Encopresis/Enuresis
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EXAMPLE: A student who will urinate or defecate in clothes.  Not to be confused with physical

incontinence, but only to a needed behavior change (i.e. toilet training, bowel/bladder retraining).

Possible Accommodations:

● Maintain low key responses

● Have a change of clothes available at school in the clinic or alternative location

● Plan a consistent response to events; send student to clinic or alternative location for clean-up

and change of clothes; while wearing latex/rubber gloves, place soiled clothes in a plastic bag;

call parent and make arrangements for soiled items to be returned home

● Observe for consistent trigger events

● Support bowel/bladder retraining program that is recommended by the physician

Epilepsy

EXAMPLE: The student is on medication for seizure activity, but experiences several petit mal seizures

each month.  This condition substantially limits the major life activity of learning.

Possible Accommodations and Services:

● Call parent and document the characteristics of each seizure

● Assess breathing after seizure

● Train staff and students and prepare an emergency plan

● Anticipate recovery process should a seizure occur. Move seating/clear space during seizure.  Do

not insert objects into the students mouth during seizure; administer no fluids if student is

unconscious.  Turn the unconscious student on his or her side to avoid aspiration of vomit.

Provide rest time and return to academic considerations following seizure.  Arrange a buddy

system, especially for field trips

● Avoid portable chalkboards or furniture that would topple over easily

● Provide an alternative recess, adapt activities such as climbing and/or swimming

● Plan for academic make-up work

● Alter door openings to allow access from the outside (i.e. bathroom stall doors that swing both

ways)

● Observe for consistent triggers (e.g. smells, bright light, perfume, hair spray)

Hearing Impairment

EXAMPLE: A parent is hearing impaired and requests access to school sponsored activities.  The district

makes accommodations by providing interpreter services for the parent to participate effectively in

school-sponsored events or meetings about the student.

Possible Accommodations and Services:

● Provide an interpreter for all school events of expected participation

● Make  arrangements for home-school contacts/communication

● Assist with locating peer or support groups

● Use written notes for communication

● Provide information on assistive technology, acquire assistive equipment for school use

Learning Disabilities

Individual profiles of learning strengths and weaknesses will vary.

EXAMPLE:  The student has a learning disability that impacts her ability to read. She has more difficulty

with word decoding and spelling than reading comprehension. Thus, completing reading tasks is difficult

and slow.  She is currently not eligible to receive special education under IDEA.

Possible Accommodations and Services:
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● Provide lower-readability materials covering course context

● Provide extended time on tests

● Allow access to spell checkers and/or word processing

● Provide information on accommodations for college-entrance/qualifying exams (i.e. PSAT)

● Clearly sequenced instruction

● Provide lecture notes/overheads

● Visual graphs/charts/diagrams to support instruction

● Provision of computer access

● Seating toward the instructor

● Support/suggestions relative to post-secondary/career options

● Support in the use of organizational/time-management strategies

● Support in the use of strategies to assist memory and problem-solving

● Provide post-secondary or vocational transition planning

● Provide training in self-advocacy

Leukemia

EXAMPLE: The student has recently been diagnosed with leukemia and requires frequent hospitalization.

The condition substantially limits the major life activity of learning and caring for oneself.

Possible Accommodations and Services:

● Involve school nurse in assessing current limitations and development of health plan

● Provide homebound instruction if needed

● Provide the student with an adjusted school day

● Make needed accommodations during physical education/recess

● Provide rest periods

● Support the proper diet as per physical recommendation

● With parent/student permission, have nurse to educate teachers/staff/peers

● Consult with medical staff about individual needs and/or related factors

Orthopedically Impaired

EXAMPLE: The student has limited mobility and uses a wheelchair.  This condition substantially limits the

major life activity of walking.

Possible Accommodations and Services:

● Develop a health care and emergency plan

● Implement an adaptive physical education program

● Provide physical therapy at school

● Correct problems with physical accessibility of facilities/pathways between buildings

● Provide extra time to get to class.

● Provide bathroom assistance

● Supply a set of textbooks for home

● Provide a copy of class notes from a peer

● Practice emergency exit from school building

● Ensure that access to programs held in the basement or on upper floors is handicap accessible

● Ensure that bathroom facilities, water fountains, sinks, etc. are readily accessible

Student with Special Health Care Needs

EXAMPLE: The student has a special health care problem and requires clean intermittent catheterization

twice each day.  This procedure empties the bladder and helps prevent urinary tract infections and
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possible wetting.  The school is required to provide trained personnel to perform the procedure or to

provide the student a private location to perform the procedure.  The condition is substantially limiting

in the major life activity of caring for oneself.

Possible Accommodations and Services:

● Apply universal precautions

● Provide student with private location and time to perform procedures

● Involve nurse, parents, teachers, and staff in periodic review

● Allow preferential seating as indicated by need

● Adapt recess, physical education, and transportation

● Adjust classroom environment

● Develop health care and emergency plan

● If necessary, adapt attendance policy

● Establish health alert system whereby every staff member involved with this student is aware of

the health problem and of proper procedures

● Make available homebound services/instruction if needed

● Arrange for in service to other students and staff with parent/student permission

Temporary Disabled

EXAMPLE: A student was in an automobile accident and will be homebound and/or hospitalized for a

period of time.  The student is considered temporarily disabled and is substantially limited in the major

life activity of walking.

Possible Accommodations:

● Provide duplicate sets of texts and tape record lessons

● Provide assignments to hospital school

● Provide homebound instruction

● Schedule periodic home-school meetings

● Arrange for student to leave class early to get to next class

● Provide access to elevators

● Excuse from or adapt physical education program

● Arrange for a friend to assist student in getting from class to class (support network)

● Provide a cordless telephone/beeper

● Provide an interactive system-computer, e-mail, TV.

● Provide school counseling –trauma from accident

● Provide physical therapy as necessary

● Arrange for a tutor

● Arrange for peer notes

● Provide help with getting lunch tray

● Change seating arrangements to accommodate needs

● Modify assignments depending on disability

● Modify completion of assignment

● Allow more time for test completion

● Allow shortened days; adjust attendance policy

● Address special accommodations of a wheelchair

● In service staff and class and prepare an emergency care plan

● Switch classrooms to main floor

● Test verbally
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● Provide peer assistance for social involvement ( keep student informed of social activities)

Tourette’s syndrome

EXAMPLE: The student exhibits inappropriate gestures and sounds in the classroom and hallways.  The

condition is substantially limiting in the major life activities of learning and caring for oneself.

Possible Accommodations and Services:

● Provide student with a means of catching up on missed lessons

● Pair with a fellow student for study if indicated

● Educate other students about associated outbursts/gestures/tics

● Arrange for frequent parental interaction if indicated

● Implement a behavior management program if indicated; cue student about inappropriate

behaviors

● Provide supervision for transition activities during periods of “acting out”

● Provide alternative/larger work-space or appropriate space for the child to act our if indicated

● Teach compensatory strategies

● Adapt assignments as indicated

● Provide peer/teacher in service with parent/student permission

Traumatic Brain Injury

EXAMPLE: The student sustained a brain injury in an automobile accident.  Many academics and motor

skills have been lost from the injury, but the prognosis is for full recovery with rehabilitation support.

The student does not qualify for special education under IDEA.  The condition is substantially limiting to

the major life activities of learning, thinking, concentrating and performing manual tasks.

Possible Accommodations and Services:

● Provide extended school year/time

● Furnish memory/organizational aids

● Provide alternative testing

● Initiate tutoring program

● Arrange for a healthcare and emergency plan

● In service staff and peers about TBI

● Implement an academic monitoring process

Tuberculosis

EXAMPLE: The student is suspected of having active tuberculosis and must stay home until diagnostic

tests are completed.  The disease is no longer infectious, but the student is still weak.  The condition is

substantially limiting to the major life activity of learning.

Possible Accommodations and Services:

● Provide home tutor, as necessary

● In service staff on the need for confidentiality to limit the stigmatization of him or her

● Have the medical evaluator provide feedback to staff

● In service staff and students about the disease, how it is transmitted and how it is treated

● Work with community agency or health department to test students and staff for exposure

and/or infection and to determine when the student can return to school

Visual Impairment
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EXAMPLE: A student has a progressive medical disorder, which results in increasing loss of visual acuity.

He now requires both enhanced lighting and enlarged print materials in order to read.

Possible Accommodations and Services:

● Preferential seating

● Adaptations to the physical environment (i.e. consistent room arrangement, removal of

obstacles to path of entry)

● Copies of text/reading materials for adaptation

● Modified writing tools (i.e. dark felt tip pens)

● Dark lined writing paper

● Lighting aids

● Low vision devices including magnifiers, monocular glasses, closed circuit TV

● Desktop slant board

● Enlarged print materials; textbooks, workbooks, worksheets

● Books on tape

● Audio Tape recorder, tapes and organizational location (headphones if needed)

● Oral instead of written tests

● Standardized test in large print or Braille

● Tactile maps

● Computer with enlarged print screen/adaptations

Weight: Diagnosis of Obesity, Anorexia and Bulimia

EXAMPLE: A student has an extreme eating disorder that may require special accommodations.  Obesity

may be considered a disability under Section 504 where it substantially impairs a major life activity such

as walking.

Possible Accommodations and Services:

● Provide special seating modifications or furniture

● Adapt physical education program per physician recommendation

● Allow extra time to get to classes

● Educate Peers

● Adapt rest rooms

● Provide opportunities for socialization and peer counseling/interaction

● Ensure privacy for self-care

● Provide counseling involving the nurse

● Provide for elevator privileges per physician’s recommendation

● Arrange for counselor/area nurse to supervise peer counseling to deal with esteem issues, peer

attitudes, teasing, etc.

● Address busing concerns to ensure room on buses for seating

● Arrange to provide opportunities for the individual to participate in intramural and

extracurricular events

● Make any class location changes that may be needed

Esped Instructions
Getting Started

How to:

● Add Student in 504
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● 504 Student Transfer Instructions

● 504 Committee Referral

504 Meeting Documentation

● 504 Meeting Quick Reference Guide

How To:

● Documenting a 504 Dyslexic Student

● Documenting a Dysgraphia Student in 504

● Documenting 504 Homebound

● 504 INSTRUCTIONAL ACCOMMODATIONS

● INPUTTING 504 STAAR ACCOMMODATIONS

● CONDUCTING A 504 AMENDMENT

● 504 NOTICE OF ACTION

504 COMPLIANCE

● 504 STUDENT STATUS IMPORTANT

● HOW TO RUN 504 TESTING ACCOMMODATIONS

● 504 SNAPSHOT VERIFICATION

504 EVALUATION PROCESS

● 504 NOTICE AND CONSENT

● 504 CONSENT FOR DISCLOSURE OF CONFIDENTIAL INFORMATION

ARCHIVING DOCUMENTS

● WHAT TO STORE IN ARCHIVE MANAGER

● HOW TO ARCHIVE DOCUMENTS

● HOW TO ARCHIVE MULTIPLE STUDENTS

● TEACHER BUNDLE INSTRUCTIONAND TESTING ACCOMMODATIONS

● 504 REGULAR AND BUNDLED REPORTS

ADDITIONAL 504 EsPED FORMS

● Parent and Teacher Editable Information forms info

● How to for General Teacher to enter Teacher information

● 504 HEALTH BACKGROUND  FOR NURSES

RESOURCES

1. Notice of Rights for Disabled students and their Parents

2. Information on Americans with Disabilities ACT ADA INFORMATION

3. ADA Website

4. Office of Civil Rights - Dept of Education OCR
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5. 100 EFFECTIVE ACCOMMODATIONS/SERVICES
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NOTES
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